Class Formation


Name _______________________  Week of ___________ Location of course_________________

1-1 Indicators of Class Formation
This form is intended to be filled out several times.

This form is a description of the class:

​​__ not being formed (fill out the “Initial”)

__ being formed (fill out the “Eventual”)

__ the transition from not being formed to being formed (fill out both the “Initial” and “Eventual”)

Date:

1.
Where is the class looking?


Initially:


Eventually:

2.
How fast do the students make the transition from you into a group activity?


Initially:


Eventually:

3.
How fast do the students make the transition from a group activity back to being attentive to you?


Initially:


Eventually:

4.
Who is providing the safety?


Initially:


Eventually:

5.
How well do the students know each other?


Initially:


Eventually:

6.
What is the nuisance of response?


Initially:


Eventually:

Discuss situations that warrant your filling out this form and what you are learning from identifying the level of the class formation?

Name _______________________  Week of ___________ Location of course_________________

1-2 Satisfy, Satisfy Delay

Date: 

First time

Describe the first time (“Initially” stage) a student acts a certain way and how the class will “eventually” view the student as different in an inappropriate way: 

Description of your “satisfying” (acting gently/respectfully) the student:

Second time

Describe how, if the student continues (half way between the “Initial” and “Eventual” stages) to act a certain way, the class will “eventually” view the student as different in an inappropriate way: 

Describe your “satisfying” the student. If appropriate you may repeat the student’s name several times so that the class accelerates the speed with which they start to distinguish this student as different from the rest of the class. It may be appropriate for you to start to “warn” the student.

Third time

Describe the third time the student acts a certain way and the class does view (“Eventually”) her as different in an inappropriate way: 

Description of your “delaying” the student:

Describe the class being fine with your “delaying” the student:

Discuss your timing when making sure that the class distinguishes this student as different from them before you “delay” or otherwise the class might think that the way you delay the student in question is exactly how you will treat all the students.

Name _______________________  Week of ___________ Location of course_________________

1-3 The Changing Role of the Teacher

This form is intended to be filled out several times.  It is usually done as a sequential to Indicators of Class Formation. 

Date:

This form describes you as a teacher:

​​__ as the “pilot” of the classroom ship because the class isn’t formed 

__ as the “flight attendant” of the classroom ship because the class is formed

__ making the transition from pilot to flight attendant because the class is changing from being unformed to formed.

__ making the transition from flight attendant to pilot because the class is changing from being formed to unformed.

Describe the class’ degree of class formation

Check off the pertinent items that follow 

You as a pilot = credible


You as a flight attendant = approachable

	__ Rely on your own strength
	__ Rely on the strength of the class

	__ Get the control
	__ Get the influence

	__Know answers
	__ Know questions

	__ In charge of
	__ In service to

	__ Factually oriented
	__ Process oriented

	__ Structured
	__ Flexible

	__ Purpose is to send information
	__ Purpose is to foster thinking about information

	__ Students listen you dispense
	__Students interact with content you facilitate

	__ Jazzy and dramatic
	__ More low keyed and in background

	__Don’t have to walk your talk
	__Have to be perceived as genuine and sincere

	__ You fix all problems and squabbles
	__Class owns and solves the problems and squabbles

	Synonyms of Credible 
	Synonyms of Approachable 

	__ Hierarchical, determined, convincing, authoritarian, reliable 
	__Easy to talk to, friendly, amicable, sociable, amenable

	Physical Behaviors
	Physical Behaviors

	__ Stand
	__ Sit

	__ Palms down
	__ Palms up

	__ Great extension of gestures
	__Small extension of gestures

	__ Louder voice volume
	__Lower voice volume

	__ Head still
	__ Bob head

	__ Flat undulation
	__Rhythmic undulation

	__ Longer pauses with frozen hand gesture
	__ Shorter pauses with frozen hand gestures


Commentary on the above checked items: 

Discuss how you can improve your ability to recognize those situations where the group is unformed and needs a credible pilot; when formed and needs an approachable flight attendant; when the class has been unformed and is now forming; and when the class has been formed and is (either quickly or gradually) unformed. 

Name _______________________  Week of ___________ Location of course_________________

1-4 Blending a class is E A S Y: Echo

Date: 

Describe how the class is not formed:

First Step:

Describe the wording and non-verbals you use to make a statement: 


Second Step:

Describe the wording and non-verbals you use when you ask the class to repeat the statement back (it is recommended that you say the words with the class and employ the same non-verbals used during the first step): 

Third Step:

Describe the wording and non-verbals you use as you ask the class to repeat the statement again (it is recommended that you silently mouth the words with the class and employ the same non-verbals used during the first step. Sometimes you need to offer a verbal pretense on why the class is asked to repeat the same statement again. For example, “Let’s say it again to double the length of our memory.” Or, “Let’s bob our heads this time.”): 

Describe the class’ immediate response: 

Describe the class’ blending over the next two hours to two days: 

Discuss situations that warrant the blending of members into a class. In which situations would you use this technique?

Name _______________________  Week of ___________ Location of course_________________

1-5 Blending a class is E A S Y: Simple Acknowledgment

Date: 

Description of the class’ possible resistance: 

Describe the wording and non-verbals of your communication: 

Describe the class’ immediate response: 

Describe the decontamination/Break & Break/amnesia: 

Describe the class’ blending over the next two hours to two days: 

Discuss situations that warrant the blending of members into a class. In which situations would you use this technique?

Name _______________________  Week of ___________ Location of course_________________

1-6 Blending a class is E A S Y: Sophisticated Acknowledgment

What are one to three things the class might object to:

Describe your acknowledgment of the surface resistance : 

Describe the class’ immediate response: 

Describe your delivery of “And there is a good reason.”: 

Describe the class’ immediate response: 

Describe your delivery of Preface to Reframing: 

Describe the class’ immediate response: 

Describe your Reframe: 

Describe the class’ immediate response: 

Describe the decontamination/Break & Break/amnesia: 

Describe the class’ blending over the next two hours to two days:  

Discuss situations that warrant the blending of members into a group. In which situations would you use this technique?

Name _______________________  Week of ___________ Location of course_________________

1-7 Blending a class is E A S Y: Choreography of Acknowledgment

Date: 

Describe the location where you  announce a topic the class might not be receptive to: (mention the words used): 

Describe your transition when moving to a new location (mention any “verbal pretense” [e.g., “Now, before we begin”]):
Describe your acknowledgment of their resistance (mention how your voice and other non-verbals are different from the voice and other non-verbals of the original location):

Describe your pausing at the finish of the acknowledgment and the description of the walk back towards the original location:

Describe how you pause half way back to the original location and the reframe you offer (mention the voice and other non-verbals employed):

Description of your pausing at the end of the reframe and your movement to the original location and the voice and other non-verbals employed once back at the original location.

Describe the class ‘ receptivity following your acknowledgment-reframe: 

Discuss the effect of the acknowledge-reframe on the class’ receptivity. Reflect on the importance of your transition from one location to another. 

Name _______________________  Week of ___________ Location of course_________________

1-8 Blending a class is E A S Y: Silence

Date:        

Describe the level of permission/relationship/rapport between the class and yourself:

Describe the content and description of the non-verbal communication you employed:

Estimate the length of the pause: 

Describe your breathing during the pause: 

Describe the class’ response: both immediately and their blending over the next two hours or days:

Discuss situations that warrant the blending of members into a class. In which situations would you use this technique? Reflect on the importance of breathing slowly and calmly.

Name________________________  Week of ___________ Location of course_________________

1-9 Blending a class is E A S Y: Your Hands

Describe the different groups/subgroups:
Describe your acknowledgment of each (sub) group via hand gestures:

Describe the (sub) group’s immediate response: 

Discuss situations that warrant the blending of members into a group. In which situations would you use this technique – which is the kinesthetic equivalent of acknowledge; and therefore how common is it to do these techniques together?

Name _______________________  Week of ___________ Location of course_________________

2-1 Leaders

First Leader:

Date:

Describe the characteristics (physical differences) or behaviors that set the person apart from his classmates: 

Describe a class noticing the leader:

Second Leader:

Date:

Describe the characteristics (physical differences) or behaviors that set the person apart from his classmates: 

Describe a class noticing the leader:

Third Leader:

Date: 

Describe the characteristics (physical differences) or behaviors that set the person apart from his classmates: 

Description of a class noticing the leader:

Discuss your improvement in the speed by which you are able to recognize leaders.  Mention how the class’ values/culture are often reflected in the leaders the class selects.

Name _______________________  Week of ___________ Location of course_________________

2-2 Leaders: Positive or Negative

This form can be filled out several times. It is usually done as a sequential to Leaders.
First Positive Leader

Initials of a leader: ____

Describe the class breathing low/abdominally when noticing this leader: 

Second Positive Leader

Initials of a leader: ____

Describe the class breathing low/abdominally when noticing this leader: 

First Negative Leader

Initials of a leader: ____

Describe the class breathing high/shallow when noticing this leader: 

Second Negative Leader

Initials of a leader: ____

Describe the class breathing high/shallow when noticing this leader: 

Discuss the differences that the positive leaders might have in common and what the negative leaders might have in common? Discuss your improvement in recognizing the class’ breathing when noticing leaders. Mention the “by-products” of high/shallow and low/abdominal breathing.

Name _______________________  Week of ___________ Location of course_________________

2-3 Leaders: Responding to a Leader

This form can be filled out several times. It is usually done as a sequel to Leaders or Negative and Positive Leaders. .
Positive Leader:

Initials of a positive leader: __

Describe your direct (i.e., you look and gesture toward the leader) or indirect (i.e., you look at the class while gesturing toward the leader) acknowledgment of the leader: 

Describe the class’ increase or decrease in noticing the leader over the next two days or longer:

Describe the class’ change in ability to function well over the next two days or longer:

Negative  Leader:

Initials of a negative leader: __

Describe your direct (i.e., you look and gesture toward the leader) or indirect (i.e., you look at the class while gesturing toward the leader) acknowledgment of the leader: 

Describe the class’ increase or decrease in noticing the leader over the next two days or longer:

Describe the class’ change in ability to function well over the next two days or longer:

Discuss how your employment of the direct or indirect acknowledgment of a leader can influence the class’ noticing the leader. Discuss which circumstances warrant your employing the direct acknowledgment and which circumstances call for the indirect acknowledgment. 

Name _______________________  Week of ___________ Location of course_________________

2-4 Barometers

Barometer’s initials:  ____________

Describe what the barometer’s subgroup members have in common: 

Describe the barometer’s behaviors that you find easy to read:  

Describe how you utilized your ability to read the barometer: 

Describe the class’ reaction to your utilization of the barometer: 

Discuss how you “react” to the barometer in order to be “proactive” with the barometer’s group. 
Name _______________________  Week of ___________ Location of course_________________

2-5 Barometers: Using Barometers Proactively

Describe a subgroup that you want to be attentive to.  Mention why you are attentive to:

Subgroup’s barometer’s initials:  ____________

Describe how this member shows an earlier reaction than other members and what facial and other non-verbal behaviors you can easily “read:” 

Date when you used the barometer proactively: _____

Describe what was occurring that the barometer started reacting to: 

Describe how you acknowledged the subgroup’s possible forthcoming reaction to what was occurring: 

Describe the subgroup’s reaction to your acknowledgment: 

Discuss your ability to: 

1. Identify which subgroup’s are important;

2. Identify which members are your barometers;

3. And how the subgroup’s receptivity to something  is increased via your acknowledgment: 

Name _______________________  Week of ___________ Location of course_________________

2-6 Interpretation of Class Voice Patterns 

Date: ___   and time:___

Describe how the class is involved in small group work and whether there is a collective flat voice pattern that indicates the class is on task: 

Describe how the class begins to change from the collective flat voice to a collective rhythmic voice pattern:

Describe your intervention:

Describe the class’ response to your intervention:

Discuss if the auditory clues are supported by what you visually see.  Discuss if your timing is more effective by being attentive to the collective voice volume in the room.

Name _______________________  Week of ___________ Location of course_________________

2-7 Class’ Values

Describe how you analyzed the class’ leaders: 

__ A survey by the students

__ Your own observations

Commentary: 

Initials of student leaders who are “credible-oriented.” Evidence that they value high productivity: 

Initials of student leaders who were “approachable-oriented.” Evidence that they value high morale:

Describe the class’ culture:

Discuss how the selection of the leaders is a reflection of the culture of the class as a whole.  Discuss how you might manage differently to a “credible-oriented” compared to an “approachable-oriented” culture. 

Name _______________________  Week of ___________ Location of course_________________

2-8 The Value of a Liaison

First Liaison

Initials of a liaison: ___

Describe the evidence that the credible-oriented students look up to this student: 

Describe the evidence that the approachable-oriented students look up to this student: 

Describe how you utilize this liaison: 

Second Liaison

Initials of a liaison: ___

Describe the evidence that the credible-oriented students look up to this student: 

Describe the evidence that the approachable-oriented students look up to this student: 

Describe how you utilize this liaison: 

Discuss how the health of a class is increased by the presence of liaisons. How can you better utilize liaisons?

Name _______________________  Week of ___________ Location of course_________________

2-9 Fostered Leaders

Describe some of the values/qualities of the class: 

Describe a characteristic that you would want the class to have that is not present: 

What are the initials of one or two individual students who have this trait? ____, ____
Describe whether the rapport is strong enough between you and the class so that you will be able to redirect the attention the class is giving you to the above individual students:

Describe how you fostered the above individual students:

Describe how the class is more attentive to the above individual students: 

Describe how the class collectively has increased exhibiting the desired quality/value: 
Discuss how you, via fostering leaders who have certain qualities, influenced the culture of the class. 
Name _______________________  Week of ___________ Location of course_________________

3-1 Three Stages of Irritability: Shocked 

First Example

Date: 

Describe what the student did that shocked the class:

Describe the physiological indicators of the class being shocked:

• pulled heads back

• members held their breath
Describe your response to the student who caused the class to be shocked:

Second Example

Date: 

Describe what the student did that shocked the class:

Describe the physiological indicators of the class being shocked:

• pulled heads back

• members held their breath
Describe your response to the student who caused the class to be shocked:

Discuss the effectiveness of your responding to an individual student based on the group dynamics.
Name _______________________  Week of ___________ Location of course_________________

3-2 Three Stages of Irritability: Confused 

First Example 

Date: 

Describe what the student did that the class was confused about:

Describe the physiological indicators of the class being confused:

• pulled heads back

• members held their breath
• wrinkled foreheads

• slightly turned heads towards other students
Describe your response to the student who caused the class to be confused:

Second Example 

Date: 

Describe what the student did that the class was confused about:

Describe the physiological indicators of the class being confused:

• pulled heads back

• members held their breath
• wrinkled foreheads

• slightly turned heads towards other students
Describe your response to the student who caused the class to be confused:

Discuss the effectiveness of your responding to an individual student based on the group dynamics.

Name _______________________  Week of ___________ Location of course_________________

3-3 Three Stages of Irritability: Annoyed 

First Example

Date: 

Describe what the student did that the class was annoyed about:

Describe the physiological indicators of the class being annoyed:

• fully turned heads towards other students

• members make sounds of disagreement

Describe your response to the student who caused the class to be annoyed:

Second Example

Date: 

Describe what the student did that the class was annoyed about:

Describe the physiological indicators of the class being annoyed:

• fully turned heads towards other students

• members make sounds of disagreement

Describe your response to the student who caused the class to be annoyed:

Discuss the effectiveness of your responding to an individual student based on the group dynamics.
Name _______________________  Week of ___________ Location of course_________________

3-4 Three Stages of Irritability : Ignoring—The Fourth Stage 

This form is intended to be filled out after “Annoyed” has been completed
Describe what the student did that annoyed the class:

First Attempt

Describe what you did to influence the class so they ignored the student:

Describe the class’ response to your influencing the class to ignore the student: 

Second Attempt

Describe what you did to influence the class to ignore the student:

Describe the class’ response to your influencing the class to ignore the student: 

Third Attempt

Describe what you did to influence the class so they ignored the student:

Describe the class’ response to your influencing the class to ignore the student: 

Discuss how important it is for you to influence the class to ignore an inappropriate student who doesn’t change. Mention how this is the key to the class becoming healthy. 

Name _______________________  Week of ___________ Location of course_________________

3-5 Three Stages of Irritability: Ignored—Once the Class Ignores

Date: 

Describe what the student did that the class ignored:

Describe the physiological indicators of the class ignoring:

Describe you responding or not responding to the student who the class ignored:

Discuss the effectiveness of your responding to an individual student based on the group dynamics. 
Name _______________________  Week of ___________ Location of course_________________

3-6 Saving an Individual Student 
Date: 

Describe your good relationship with the class as a whole: 

Describe the class starting to give the student their reactions. It is critical that the class is not at the annoyed stage: 

Describe your intervening to stop the class from giving the student feedback: 

Describe the class’ reactions to your intervention. 

Describe your privately shifting the student’s behaviors so that the student is more appropriate in the eyes of the class:

Discuss the importance of your having a good relationship with the class in order to intervene and save an individual student

Name _______________________  Week of ___________ Location of course_________________

3-7 Adolescents and Fairness 
Describe the class being adolescent-oriented:

• short term

• immune to authority

• change in the schedule

• change in the season (weather or otherwise)

• more right-brain oriented than productivity oriented

Describe a student who is inappropriate:

Describe the student’s status in the class’ eyes being increased by the student being inappropriate: 

Describe how you warned the student of possible consequence if the student continued the inappropriate behavior:

Describe the class being aware of your giving the warning to the student: 

Describe your managing the student:

Describe how the class sees your fairness in management of the student: 

• The class immediately increased their ease of breathing.

• The class initially was not breathing well but quickly began breathing well.

Discuss how it is more important that you be fair than popular and that the two ingredients of (1) the class knows a consequence is coming and (2) you are consistent are present.. 

Name _______________________  Week of ___________ Location of course_________________

3-8 Rumors 
Date: 

Describe the student who isn’t likely to comply with being managed by you:

Describe your indicating to the class that you are in the process of managing the individual student: 

Describe the class’ awareness that you are in the process of managing the individual student:

Describe the class not being taken in by the managed student’s attempts to start rumors about you. 

Discuss the differences you notice between those students who will comply when managed privately and those who won’t. 

Name _______________________  Week of ___________ Location of course_________________

3-9 Individual Student as Bully 
Date: 

Describe the class being silently annoyed by a bully:

Describe any attempts to counsel the bully:

Describe any changes in the bully’s behaviors following the counseling sessions: 

Describe your attempt to shift the bully via behavioral conditioning: This includes but is not limited to “decreasing the student’s status” and influencing the class to “ignore” the bully. You want to be “fair” when doing the conditioning: 

Describe the changes in the bully’s behaviors:

Describe the class’ ability to function better with the change in the bully’s behaviors:

• The class immediately increased their ease of breathing.

• The class initially was not breathing well but quickly began breathing well.

• There was an immediate or eventual increase in nuisance of response.

Discuss the differences between bullies who profit from counseling and those who don’t. 

Name _______________________  Week of ___________ Location of course_________________

3-10 Protecting an Individual Student 
Date: 

Describe the student who isn’t capable of learning from feedback from the class: 

• Evidence of the class giving the individual feedback

• Evidence of the individual not responding to the feedback

Describe how you intervene and protect the students:

Describe the class’ reaction to your protecting the student:

• The class immediately increased their ease of breathing.

• The class initially was not breathing well but quickly began breathing well.

Describe the subsequent interactions between the student and the class:  

• The class immediately increased their ease of breathing.

• The class initially was not breathing well but quickly began breathing well.

• More inclusion of the individual by the class.

• The individual was more a part of the unisance of response.

Discuss how the difference between the concepts of “saving” vs. “protecting” is where the burden of change is placed. Mention how you have to have a good relationship with the class in order to be able to protect the student. 

Name _______________________  Week of ___________ Location of course_________________

3-11 Increasing a Student’s Status
Describe the situation where you increased the status of an individual student: 

Describe an individual student who does not have leadership status (e.g., isn’t noticed) by the class:

What indicates that you have permission/relationship from the class (e.g., the class is attentive to the you):

Describe how you, while having the class’ attention, gave attention to the individual student:

Describe how the class, both then and later, gives the individual student more attention than the individual student was receiving before the you did the increasing status strategy:

Discuss how this strategy is very similar to Fostering Leaders.  In fact, Increasing Status can be the technique for Fostering Leaders.  At the same time, you might be employing Increasing Status for other purposes such as elevating the individual’s self esteem. 

Name _______________________  Week of ___________ Location of course_________________

3-12 Decreasing a Student’s Status

Describe the situation when you decreased the status of an individual student:  

Describe an individual student who has leadership status with the class and the attention the individual student receives detracts from the class’ ability to function:

Describe when the individual student is about to do a behavior that the class tends to notice, you have the class move/make noise:

Describe how the class, both then and later, gives the individual student less attention than the individual student received before you did the decreasing status strategy:

Describe how the ability of the class to function increases.

Discuss how the concept of sounds from the Annoyance stage can be used to Decrease the Status of the individual student.

Name _______________________  Week of ___________ Location of course_________________

4-1 Students’ Identity Size 

Describe your identity circles (please list five circles from closest to farthest): 

Describe when your own identification with colleagues increases and when it decreases (this will increase your empathy with your student’s “identity fluctuation”):

Describe when the class’ identity with each other has been great:

Describe the behaviors the class exhibited when they had great identity with each other: 

Describe effective management by the teacher when the class identity with each other was great:

Describe when the class’ identity with each other has been small:

Describe the behaviors the class exhibited when they had small identity with each other: 

Describe your effective management when the class identity with each other was small:

Discuss how you can increase your ability to predict predictable increases and decreases in identity sizes.  When is the next predictable change in the class’ identification size?  Discuss what you notice when an unpredictable change in identity size occurs.  Mention how you want to modify your management style based on the size of the identification. 

Name _______________________  Week of ___________ Location of course_________________

4-2 Students’ Identity Size: Collective Voice Volume and Identity Sizes 

Sometimes this form is done after “Students’ Identity Sizes” has been completed. They may overlap between this form and that one.

Describe a time when the class’ identification with each other was great. 

Specifically describe the collective voice volume of the room. Mention how there is a “ceiling” during “Seatwork” in that if there is an increase in the collective voice volume by a portion of the room, the rest of the class remains at a certain volume and the louder portion of the room returns to their previous lower collective voice.

Describe a time when the class’ identification with each other was low. 

Describe your effective management style: 

Specifically describe the collective voice volume of the room. Mention how when there is an increase in the collective voice volume by a portion of the room, another portion of the class increases their collective volume in order to hear each other.  And how this in turn increases the original portion to again talk louder.  Describe how there is no “ceiling”. 

Describe your effective management style: 

Discuss how you can increase your ability to notice the shifts in the class’ identity size based on the collective voice volume. Mention how the concept of “ceiling,” or the lack there of, assists you in noticing the identification size of the class. Also mention how you wants to modify your management style based on the size of the identification.

Name _______________________  Week of ___________ Location of course_________________

4-3 Students’ Identity Size: Right Brain Days 

They maybe overlap between this form and “Students’ Identity Size” and “Collective Voice Volume and Identity Sizes”

Description of a Right Brain Day: 

Check the following changes in the students’ behaviors: 

	Decrease in the following
	Increase in the following

	__ logical
	__ intuitive

	__ sequential 
	__ random

	__ linear
	__ holistic

	__ symbolic
	__ concrete

	__ reality-based
	__ fantasy-oriented

	__ locating details and facts
	__ globally attentive

	__ following directions
	__ jumping to conclusions

	__ listening
	__ talking

	__ analyzes from part to whole
	__ analyzes from whole to part

	__ needs clear, specific, written directions
	__ distractibility and self entertainment are high

	__ uncomfortable with open-ended, unstructured assignments
	__ loves self-selected assignments with creativity


Commentary: 

Check the following effective changes in your behaviors: 

	Decrease in the following
	Increase in the following 

	__ reliance on teacher
	__ group dynamics; interactive learning

	__ reliance on authority
	__ rapport

	__ teacher lectures
	__ manipulatives

	__ new material
	__ review of previously learned material

	__ critical thinking
	__ creative thought


Commentary (mention how expectations/rules are visually displayed [i.e., “Exit Directions” and “Opening Visual Directions”], and, if possible, the learning is deductive [i.e., known information is holistically utilized]: 

Discuss how right brain days are golden opportunities for integrated learning. 

Name _______________________  Week of ___________ Location of course_________________

4-4 Students’ Identity Size: Hallway Noise 

This form may overlap with “Right Brain Days”.

Date and time: 

Describe a day (sometimes it is just the afternoon) when you notice the noise level in the room has changed. Mention “Collective Voice Volume”, the concept of “ceiling” and changes in students’ academic behaviors [see Right Brain Days].

Describe how you occupy the class so that you can check the Hallway Noise:

Description of Mrs. Thunder and Mr. Lighting barking louder than usual:

Description of you being more comfortable because you know the room is experiencing seasonal chaos. 

Check the following effective changes in your behaviors: 

	Decrease in the following
	Increase in the following 

	__ reliance on teacher
	__ group dynamics; interactive learning

	__ reliance on authority
	__ rapport

	__ teacher lectures
	__ manipulatives

	__ new material
	__ review of previous learned material

	__ critical thinking
	__ creative thought


Commentary (mention how expectations/rules are visually displayed [i.e., “Exit Directions” and “Opening Visual Directions”], and, if possible, the learning is deductive [i.e., known information is holistically utilized]: 

Discuss how much more effective you are when you realize that it isn’t you that is causing the change in the class’ behaviors.  This might be a good time to reflect on the axiom, “It is not my class, it is the class’ class.”

Name _______________________  Week of ___________ Location of course_________________

4-5 Students’ Identity Size: Use of “ I” 

Date: 

Describe a time (it is usually more than one day) when the relationship between you and the class was weak.  Mention if there is a change in “Identity Size” and  “breaks in the routines”/ Right Brain Days.

Least Recommended

Description of you intentionally using “I” (as in “I want you to…” or “Because I said so!”):

Describe the class’ response (specifically mention the by-products of their high/shallow breathing such as jerky movement, inability to find words and being “stiff” instead of “still”): 

Recommended

Describe the directive said with the word “I” without the word “I” (e.g., “I want you to take out your books.” becomes “Take out your books.”): 

Rewrite the directive, said without the word “I”, with the word “By” at the beginning (e.g., “Take out your books” becomes “By taking out your books…”). Notice how you finish the sentence by giving the reason why the directive is being made. 

On the same day announce another directive with the sentence beginning with the word “By…”

Describe the class’ response (specifically mention the by-products of their low/abdominal breathing such as fluid movement, ability to find words and being “still” instead of “stiff”): 

Discuss how employment of the word “I” in a directive implies “relationship between yourself and the class” and that your tendency is to increase the use of the word “I” exactly when the relationship between yourself and the class is low. Mention how when the relationship between yourself and the class is low, the class interprets that “I” means you are operating from your position. When the relationship between yourself and the class is high, the class interprets that “I” means you are operating from yourself as a person and that a favor is being requested. Discuss how employment of the word “by…” forces you to be logical and express what is in it for the class.  

And finally discuss that it is often not your verbiage of “I want you to…” as much as it is your non-verbals (especially breathing high or shallow) that cause the further break in the relationship with the class.  Mention that this is because the non-verbal aspects of the communication comprise 80% of the communication. 

Name _______________________  Week of ___________ Location of course_________________

4-6 Seasonal Giggles 

Date: 

Describe how formed the group is. (Use the “Indicators” from Chapter Five, i.e., 

1. Class looks at each other. 

2. Quickly makes the transition into an activity. 

3. Slowly makes the transition from an activity back to the teacher. 

4. They know each other well. 

5. They provide a low amount of their own safety. 

6. There is unison of response.)

Describe the start of a seasonal giggle (something that is funny only to the group):

Describe the spread of the seasonal giggle: 

Describe any students who are not joining (usually they are the linear, left brain thinkers who are academically ambitious):

Describe your decontaminating the teaching:

__leaving the area/stepping aside

__setting down the teaching non-verbals (book, chalk)

__lowering the teaching non-verbals (putting them at your side)

Details:

Describe if you indicate that it is OK to be silly:

Describe if those students who had not joined in the giggle joined the giggle:

Discuss how there are some students who need your OK to be a member of the group. Mention how the seasonal giggle often occurs when you are least likely to have a sense of humor and therefore it is especially important for you to be flexible on the very days that you are least likely to be flexible. 

Name _______________________  Week of ___________ Location of course_________________

4-7 Firsts 

Date: 

Describe how you have done well and the evidence of a good relationship between yourself and the class:

Describe an unusual occurrence that happened:

Describe the group responding as if it was the first day of group formation (from Chapter One “Indicators”):

__ 1. The class is looking at the teacher. 

__ 2. The class is slow to transition into an activity. 

__ 3. The class is fast to transition from an activity back to the teacher. 

__ 4. The students don’t know each other. 

__ 5. The teacher is providing the safety. 

__ 6. There isn’t a unison of response.

Details:

Describe your response to the situation. Sometimes it is best for you to set aside the norms of the classroom and be very sensitive to the situation. A “First” is like the “Satisfy” of “Satisfy, Satisfy, Delay - Chapter One.)  

Describe the class’ degree of formation based on how you handled the “First”: 

Discuss the Japanese saying, “The good deeds of 100 years can be dashed in a second.” If you didn’t respond as well as you would have liked, review how you could have responded.  If the “First” was a first for you, you may want to give yourself “grace” (from the Hebrew = “unmerited favor”). 

Name _______________________  Week of ___________ Location of course_________________

4-8 Levels of Teachership 

Describe how you develop a “Level One” relationship with the class. Since this book is about group dynamics it is important that you have a relationship with at least four to six key members of the class. You want to make sure of that bond between yourself and these VIPs. Of course, eventually you want to establish a relationship with all members. 

Specifically describe the class’ dependence (we mean this in a positive manner) on you:

Describe your asking a favor of two diverse members of the class to do something together:

Describe the two members doing something together:

Describe any additional benefits to the class as a whole from the two members working together (e.g., other members of the class accept the pariah because a certain member behaviorally accepted the student): 

Discuss the lure of being the heroine of Level One. Discuss how “cooperative learning” is a Level Two methodology - which usually occurs after Level One. Mention how, seasonally, the relationship between you and the class vacillates between Level One and Level Two. 

Name _______________________  Week of ___________ Location of course_________________

4-9 The Teacher’s Seasonal Energy 

This form may overlap with “Associated and Dissociated” and “Contracts with Our Body.”

Date: 

Least Recommended

Describe a season when the students’ energy is erratic: 

Describe when you did an authoritarian management interaction:

Describe your breathing pattern both during and immediately following the interaction. 

Although not recommended, it is common for the teacher to breathe high/shallow during such interactions [by-products such as jerky movement, red/flushed face, decrease in the ability to find words and stiffness].  You want to be aware of how you are immediately following the interaction.  If you continue to breathe high/shallow, then you aren’t comfortable with your position/power.

Describe your energy level/exercise/attention-to-well being during the last ten days. 

Recommended:

Description of when you did an authoritarian management interaction:

Description of your breathing pattern both during and immediately following the interaction. Although not recommended, it is common for the teacher to breathe high/shallow during such interactions [by-products such as jerky movement, red/flushed face, decrease in the ability to find words and stiffness].  You want to be aware of how you are immediately following the interaction.  If you immediately recover to low/abdominal breathing following the breathing then you are comfortable with power/position.

Describe your energy level/exercise/attention to well-being during the last ten days. 

Discuss if there is a correlation between your energy level (as a result of exercise and attending to your well-being) and your ability to effectively manage. 

Name _______________________  Week of ___________ Location of course_________________

4-10 The Teacher’s Seasonal Energy: Associated vs. Dissociated 

This form may overlap with “The Teacher’s Seasonal Energy” and “Contracts with Our Body.”

Date: 

Least Recommended

Describe a positive situation when you were disassociated (not in touch with feelings/intrapersonal) and your  behaviors were not as effective as they would have been if you had been associated.

Describe a negative (e.g., severe management) situation when you were associated (in touch with feelings/intrapersonal) and your behaviors were not as effective as they would have been if you had been dissociated.

Recommended

Describe a positive situation when you were associated (in touch with feelings/intrapersonal) and your behaviors were more effective than they would have been if you had been dissociated.

Describe a negative (e.g., severe management) situation when you were dissociated (not in touch with feelings/intrapersonal) and your behaviors were more effective than they would have been if you had been associated.

Discuss if your perception is skewed by fatigue. Mention how you can have a different season than the students. Also discuss whether being “associated” or “dissociated” are either positive or negative in themselves or whether it is the situation that determines whether it is effective.  Talk about the axioms: The more difficult the situation the more one wants to be dissociated; and the more pleasant the moment the more the enjoyment is experienced if the person is associated.

Name _______________________  Week of ___________ Location of course_________________

4-11 The Teacher’s Seasonal Energy: Contracts with Our Body 

This form may overlap with “The Teacher’s Seasonal Energy Level” and “Associated and Dissociated.” 

Date: 

Describe a time when you really wanted to be involved in a time and/or energy-consuming activity. Also describe the involvement:

Describe your associated/dissociated mental state:

Description of your making a contract with your body (e.g., “OK if I can just hold on until ‘x’ then I can recover”):

Least Recommended

Description of when ‘x’ came and you didn’t keep your promise to recover and how your body responded:

Recommended

Description of when ‘x’ came and you did keep your promise to recover. Mention if you “eased” into becoming associated. (Becoming associated too fast may result in your experiencing a headache.)  Describe your initial sensations from your body (e.g., first 2 to 24 hours) and the next time of increased sensations (e.g., 4 to 48 hours). Determine whether your body decided to close down for repairs apart from what your mind wanted.  

Discuss how the “m” in mind indicates how meaning-driven the mind is and how the “b” in body indicates that the body is a barometer of change. Discuss how your mind places value on activities and your body only registers if the activities are different/unusual. This means that a vacation, which your mind finds meaningful, is often a different enough experience that your body needs to rest following the vacation. Mention also how body posturing can affect the degree of dissociation accomplished (e.g., not touching furniture and having a straight back). 

Name _______________________  Week of ___________ Location of course_________________

4-12 The Teacher’s Seasonal Energy: Charlie Chaplin 

Describe your self-image. Use such scales as: 

__ smart 



__ average  

__ not-smart 

__ tall 




__ average  

__ short 

__ heavy 



__ average 

__ thin

__ good-looking  



__ average 

__ non-good-looking 

__ athletic 



__ average 

__ not-athletic 

__ credible 



__ average 

__ approachable

__ position-oriented 


__ average 

__ person-oriented. 

comments

Trace back the origins of your self-image: what ranking did you have in your family on each of the scales? Put the letter “f” after the above items. 

Commentary 

Trace back to the origins of your self-image: what ranking did you have in your school on each of the scales? Put the letter “s” after the above items. 

Commentary

Discuss how sometimes your self-image serves you well when the situation calls for you to “be yourself.” When the situation calls for you to operate outside your self-image, you are not as effective. Mention how you can either increase your range of self-image or suspend the self-image when the situations call for you to operate outside your current self-image.

Name _______________________  Week of ___________ Location of course_________________

4-13 Pushing a Class 

Date: 

Describe the class being formed. Use Chapter One’s “Indicators.” 

__ 1. The pupils look at each other. 

__ 2. They transition fast into activities with each other. 

__ 3. They are slow to transition from activities back to you. 

__ 4. They know each other. 

__ 5. They provide much of their own safety. This is the important indicator. 

__ 6. There is a unison of response. 

Details:

Describe your pushing the class: (What was the expectation/directive/assignment?) 

Describe the class’ lack of receptivity to being pushed:

Describe the class being irritated (reference to Chapter Three: “shocked”, “confused”, “annoyed”); mention by-products of high/shallow breathing (jerky movement, lack of finding word and stiffness):

Describe the class relying on each other for safety/support:

Describe the class performing OK to well: 

Discuss how you can only push a class if the pupils can rely on/provide safety for each other. Mention another situation when you started to push and the students were withdrawn from each other. (They were 

breathing high and were looking down or eyes rolled up.) If you continued to push, describe how the group 

dynamics fell apart or you stopped pushing and provided the safety and perhaps returned to EASY (Chapter One).  

Name _______________________  Week of ___________ Location of course_________________

4-14 Victim 

Date: 

Describe the season when the students are being victims. Check the symptoms that are present:

__ withhold information or time you

__ feel sorry for themselves

__ feel bad and want you and others to suffer also

__ want “freedom from…” instead of “freedom to…”

__ emotionally reactive instead of proactive

__ want you to explode at them to prove that they are being picked on

Commentary: 

Describe your employing the recommended techniques. Check the strategies that you are employing:

__ you point to the rules/expectations when managing

__ you ignore any words or ploys that would tend to hook you. (The teacher is hooked when the teacher makes/increases eye contact and verbiage while managing.)

__ you wait for a time when “victim” behaviors are absent or decreased and brainstorm how they want to be treated when feeling victimized

__ you stay at 90( or side-by-side from the student when managing

__ you figure out how to get the students to seek you (e.g., “tease” maneuvers with “cats”)

__ you employ “encouragement” words instead of “praise” words

__ when the students are not in victim mode, you look for opportunities to develop relationships so that you can provide hope through contact

__ you attempt to establish guidelines within which the students have choices

Commentary: 

Discuss the quote that opens the chapter, “Indeed, the teacher wants to plant the seeds of certain management habits early in the school year so that the habits will provide shade during those periods of the school year when the teacher needs them.” Mention that the best habit of all is the students having a relationship with you initially and eventually with each other.

Name _______________________  Week of ___________ Location of course_________________

5-1 Classroom Cultures 

Describe a classroom where the teacher is “accepting-oriented:”

 Describe a classroom where the teacher is “accountability-oriented:”

Describe your own classroom. Which aspects are more “accepting-oriented” and which are more “accountability-oriented?”

To balance even better the acceptance of each student as a person and simultaneously hold each student accountable for her behaviors, what do you plan to do?

Discuss if there is a correlation between the grade level and the culture of the classroom. For example, the lower the grade level the more likely it is that the teacher will be more “accepting-oriented.” 

Name _______________________  Week of ___________ Location of course_________________

5-2 Manage the Behavior, Not the Person 

Least Recommended

Describe a positive interaction between yourself and an individual. Instead of making eye contact (2 point), you are looking at a 3rd point (student’s desk) or a 4th point (out in space): 

Describe the student’s reaction and the decrease in the relationship between yourself and the student: 

Describe a negative interaction (e.g., management) between yourself and an individual. Instead of looking at a 3rd point (student’s desk or “Exit Directions”) or looking out into space (4th point), you are making eye contact (2 point): 

Describe the student’s reaction and the decrease in the relationship between yourself and the student:

Recommended

Describe a positive interaction between yourself and an individual. You are making eye contact (2 point):

Describe the student’s reaction and the increase in the relationship between yourself and the student:

Describe a negative interaction (e.g., management) between yourself and an individual. You are looking at a 3rd point (student’s desk or “Exit Directions”) or looking out into space (4th point): 

Describe the student’s reaction and the increase in the relationship between yourself and the student: 

Discuss the correlation between the effectiveness of employing the 2 point when the interaction is positive and the 3 point when the interaction is negative:

Name _______________________  Week of ___________ Location of course_________________

5-3 Power vs. Inappropriate Power

This form is intended to be used several times

Date: 

Least Recommended

Describe a student(s) who is “OFF-task”/inappropriate:

Describe your intervening and, as the student(s) shifts from OFF-task to “Neutral,” you are still employing power. Power indicators: in front of the student, eye contact (2 point), physically close, verbal (being “hooked”), high/shallow breathing.

Describe the speed with which the student(s) actually goes ON-task:

Recommended

Describe a student(s) who is “OFF-task”/inappropriate:

Describe your intervening and, as the student(s) shifts from OFF-task to “Neutral,” you switch from power to influence. Influence indicators: at student’s side / 90(, 3 point (student’s desk / Exit Directions), farther away, minimal or no verbal, low/abdominally breathing.
Describe the speed with which the student(s) actually goes ON-task:

Discuss the axiom, “Inappropriate power is when ‘neutral’ is present and the teacher is still operating from power.” Also share reactions to the axiom, “A teacher has to be comfortable with power to manage from a frame of influence.” 

Name _______________________  Week of ___________ Location of course_________________

5-4 Roots of Inappropriate Teacher Power: Accommodate, Accommodate, Explode 

Least Recommended

Describe doing the “first accommodation:”

Describe doing “subsequent accommodations:” 

Describe “exploding.” Mention  breathing pattern. High/shallow breathing by-products are: jerky movement, lack of find words, loud voice, red face and stiffness.

Describe the class’ reactions:

Recommended

Describe the class being other-than-appropriate:

Describe your management. Mention your breathing pattern. Low/abdominal breathing by-products are: fluid movement, ability to find words, softer voice (often more non-verbally oriented) and stillness.

Describe the class’ reactions:

Discuss when a teacher is most prone (usually seasonal) to the syndrome of “accommodate, accommodate, explode.” Discuss the axioms, “We are paid to feel when we teach, not when we manage.” and “Manage early before we feel.” Discuss how you balance fitness/well being with your commitment to teaching:

Name _______________________  Week of ___________ Location of course_________________

5-5 Stereotyping

First Example

Describe how the students initially notice the differences between the students (from Chapter Two):

Initials of 2 to 3 students:


most athletic:
least athletic:


best looks:
weakest looks:

Commentary. Mention differences in height, weight, voice, clothes, etc.

Describe how the students initially notice the difference between the students:





best brains:
weakest brains:


hard worker:
weakest worker:


asks questions:
asks poor and too many questions:


best appropriate entertainer
inappropriate entertainer:


ombudsman:
complainer:


positive leader:
negative leader:

Commentary: 

Second Example

Describe how the students initially notice the differences between the students (from Chapter Two):

Initials of 2 to 3 students:


most athletic:
least athletic:


best looks:
weakest looks:

Commentary. Mention differences in height, weight, voice, clothes, etc.

Describe how the students initially notice the difference between the students:





best brains:
weakest brains:


hard worker:
weakest worker:


asks good questions:
asks poor and too many questions:


best appropriate entertainer
inappropriate entertainer:


ombudsman:
complainer:


positive leader:
negative leader:

Discuss how stereotyping is a natural phenomenon and how both the individual and the class have a vested interest in maintaining stereotypes because stereotypes provide predictability and identities. Mention how stereotyping is going to occur. The question is how is the teacher going to utilize the phenomenon?
Name _______________________  Week of ___________ Location of course_________________

5-6 Stereotyping: Scapegoat  

This form may make more sense if it is done after completing “5-5 Stereotyping.” 

The name of a “ladder”/pecking order among the students (e.g., punctuality):

Initials of the top one or two students and the bottom one or two students:

___

___

___

___

Describe how the class and teacher tend to have different expectations for the students. Mention if the “top of the ladder” students operate with a “halo” (any slip in being “perfect” is overlooked) and if the “bottom of the ladder” students are assigned more blame then they actually deserve: 

The name of another  “ladder”/pecking order among the student (e.g., listening ):

Initials of the top one or two students and the bottom one or two students:

___

___

___

___

Describe how the class and teacher tend to have different expectations for the students. Mention if the “top of the ladder” students operate with a “halo” (any slip in being “perfect” is overlooked) and if the “bottom of the ladder” students are assigned more blame then they actually deserve: 

Describe managing one of the “top of the ladder” students: 

Describe the class’ reaction to your management: 

Discuss the need for you to find something you genuinely like about any student you manage and that the class needs to know that you do like that student allowing the class to behaviorally understand that you are managing the behavior and not the person. 

Name _______________________  Week of ___________ Location of course_________________

5-7 Teacher’s Efforts to Prevent Stereotyping

This form may make more sense if it is done after completing “5-5 Stereotyping” and “5-6 Scapegoat.”

This form must be done in confidentiality and is more likely to be meaningful for educators who have an exposure to several classrooms (e.g., elementary specialists like PE, music and ancillary staff, counselors, administrators, special education teachers). 

Teacher A

Describe a classroom or teacher that sometimes has one or more scapegoats:

Teacher B

Describe a classroom or teacher that has one or more scapegoats every year:

For purposes of professional understanding, attempt to analyze the differences between the two classrooms or teachers. The purpose of the analysis is to determine which characteristics influence a teacher to perpetually have a scapegoat. 

Teacher A

Teacher B

Name _______________________  Week of ___________ Location of course_________________

5-8 Teacher’s Efforts to Prevent Stereotyping: Standard-bearers Foster Full Humans 

First Standard-bearer

Initials of a standard-bearer:

Describe what the student represents: 

Describe how you expanded the class’ perception of the student:

Optional

Describe how the class interacted/responded differently to the student: 

Second Standard-bearer

Initials of a standard-bearer:

Describe what the student represents: 

Describe how you expanded the class’ perception of the student:

Optional

Describe how the class interacted/responded differently to the student: 

Discuss that one of the ways you can utilize the natural phenomenon of stereotyping is to make the standard-bearers more full human beings and thus have the class believe that they are capable of a greater range of accomplishments than they use.  

Name _______________________  Week of ___________ Location of course_________________

5-9 Teacher’s Efforts to Prevent Stereotyping: Sandwich 

Least Recommended
Describe the teacher praising/recognizing/acknowledging a student from one of the “top rungs of the classroom ladder” and then on another occasion, the teacher praising/recognizing/acknowledging a student from one of the “lower rungs of the classroom ladder.”

. 

Following each of the occasions, describe the group dynamics over the next two hours to two days: 

Describe the teacher doing a mild reprimand of inappropriate behavior by a student from one of the “top rungs of the classroom ladder” and then on another occasion the teacher mildly reprimanding inappropriate behavior by a student from one of the “lower rungs of the classroom ladder.”

Following each of the occasions, describe the group dynamics over the next two hours to two days: 

Recommended

Describe your praising/recognizing/acknowledging students from a variety of the “rungs of the classroom ladder.” While not required, it is recommended that you mention a student’s name from one rung between the names of two students who are from another section of the ladder. For example: “In reading your papers last night, I was impressed by Theresa (a top rung student), Larry (a low rung student) and Terry (a top rung student).” 

Describe the group dynamics over the next two hours to two days:

Describe your mild reprimand of inappropriate behavior by students from a variety of “rungs of the classroom ladder.” While not required, it is recommended that you mention a student’s name from one rung between the names of two students who are from another section of the ladder. For example: “Lowell (a low rung student), Terrance (a top rung student) and Louise (a low rung student) [then switch to a non-verbal hand gesture to indicate for them to stop their behavior].

Describe the group dynamics over the next two hours to two days:

Discuss the effectiveness of both praising and reprimanding students in clusters, especially “sandwiches.” 

Name _______________________  Week of ___________ Location of course_________________

5-10 Teacher’s Efforts to Prevent Stereotyping: Healthy Humor 

This form might be best filled out following the completion of  “5-8 Standard-bearers Foster Full Humans.” 

First Example 

Date: 

Describe an occasion when there was healthy humor:

Describe the student’s breathing (who was the source of the humor) during the humor (the by-products of low/abdominal breathing are: fluid movement, ability to find words and stillness when reposing): 

Describe the class’ breathing during the humor (the by-products of low/abdominal breathing are: fluid movement, ability to find words and stillness when reposing): 

Second Example 

Date: 

Describe an occasion when there was healthy humor:

Describe the student’s breathing (who was the source of the humor) during the humor (the by-products of low/abdominal breathing are: fluid movement, ability to find words and stillness when reposing): 

Describe the class’ breathing during the humor (the by-products of low/abdominal breathing are: fluid movement, ability to find words and stillness when reposing): 

Discuss how humor that stems from the student’s behavior and not the student as a person is healthy. Another possibility is that the class is laughing with, instead of “at,” the student. How would you know that the rest of the class identifies that that same behavior could happen to them.  And, finally, discuss how the humor is even healthier if the student involved is a standard-bearer. 

Name _______________________  Week of ___________ Location of course_________________

5-11 Teacher’s Efforts to Prevent Stereotyping: Favoritism 

Inventory of the teacher bias

Describe the teacher having a positive interaction with a student the teacher likes. Mention how the teacher has a tendency to move closer (even if it is just a “lean”) to the student. Also comment on the teacher’s breathing (the by-products of low/abdominal breathing are: relaxed muscles, fluid movement, ability to find words and stillness when reposing).

Describe the teacher having a negative interaction with a student the teacher likes. Mention how the teacher has a tendency to stay farther away (even if it is just “leaning” away) from the student. Also comment on the teacher’s breathing (the by-products of low/abdominal breathing are: relaxed muscles, fluid movement, ability to find words and stillness when reposing).

Describe the teacher having a positive interaction with a student the teacher doesn’t particularly like. Mention how the teacher has a tendency to stay farther away (even if it is just “leaning” away) from the student. Also comment on the teacher’s breathing (the by-product of high/shallow breathing are: tight muscles, jerky movement, inability to find words and stiffness when reposing).

Describe the teacher having a negative interaction with a student the teacher doesn’t particularly like. Mention how the teacher has a tendency to move closer (even if it is “lean”) to the student. Also comment on the teacher’s breathing (the by-products of high/shallow breathing are: tighter muscles,  jerky movement, inability to find words and stiffness when reposing).

Discuss how it is natural for a teacher to like certain students more than others and how this is different than favoritism. Favoritism is when a student who the teacher likes is excused from the behavioral norms of the classroom. This causes a split in the group dynamics because there is an “in” group. Favoritism is also when a student who the teacher doesn’t partially like is more often held to the behavioral norms of the classroom. This causes a split in the group dynamics because of “scapegoating.” 

Name _______________________  Week of ___________ Location of course_________________

5-12 Teacher’s Efforts to Prevent Stereotyping: Leaders, Barometers and Liaisons Over Time

Leaders

Describe the few students who were initially the leaders in the class:

Describe how, over time, the number of students who are leaders either increased in number or are leaders based on the specific task: 

Barometers and subgroups

Describe a subgroup (e.g., skeptics) who initially held weight in the group dynamics. Mention how the rest of the class gave attention/leadership to this subgroup: 

Describe how this subgroup, over time, faded in importance. Mention how the rest of the class gave less and less attention/leadership to this subgroup: 

Describe a subgroup (e.g., academically ambitious) that initially did not have the class’ attention/leadership: 

Describe how this subgroup increases in importance over time. Mention how the rest of the class gives more and more attention/leadership to this subgroup: 

Liaisons

Describe how the number of students who are accepted by many subgroups has increased.  If it makes more sense describe how the lines between subgroups are blurred. 

Discuss how the leaders, barometers (subgroups) and liaisons change over time. Reflect on what you did to influence these changes. 

Name _______________________  Week of ___________ Location of course_________________

5-13 Management Positively Affects Curriculum: Osmotic Learning

Least Recommended

Date: ___

Describe the topic being presented:

Describe how the class is not unified:

__ where the pupils are looking at the start of the class

__ speed of the class transitioning into a small group activity

__ speed of the class transitioning back to you

__ indicators of how well the students know each other

__ indicators of who is providing the safety

__ degree of unison of response

Comments: 

Describe how you check for understanding (e.g., “Does that make sense?”):

Describe some of those students who nod their heads while having furrowed foreheads:

Describe how these same students are not getting the concepts while working with classmates:

Recommended

Date:___

Describe the topic being presented:

Describe how the class is unified:

__ where the pupils are looking at the start of the class

__ speed of the class transitioning into a small group activity

__ speed of the class transitioning back to you

__ indicators of how well the students know each other

__ indicators of who is providing the safety

__ degree of unison of response

Comments: 

Describe how you check for understanding (e.g., “Does that make sense?”):

Describe some students who nod their heads while having furrowed foreheads:

Describe how these same students are getting the concepts while working with classmates:

Discuss how the concept of cohesive group dynamics allows students to “osmotically” learn.

Name _______________________  Week of ___________ Location of course_________________

5-14 Management Positively Affects Curriculum: Osmotic Learning: 

Tracking the Stages of Learning 
Stage One: Unconscious Incompetence is skipped.

Describe the topic being presented: (Guess the date)

Description of the students realizing that they did know how to perform a task/information: (Stage Two: Conscious Incompetence) (Guess the date)

Description of the students behaviorally being able to perform a task/information: (Stage Three: Unconscious Competence) (Guess the date)

Description of the students behaviorally being able to perform a task/information and knowing they are doing the task appropriately: (Stage Four: Conscious Competence) (Guess the date)

Description of the students behaviorally being able to perform a task/information without even thinking about it: (Stage Five: Unconscious Competence) (Guess the date)

Discuss the stages of learning (yours or your students); especially mention the difference between the third and fifth stages. You might reference the quote from Jerry Seinfeld, “When you’re not doing well and don’t know why, it is scary. If you know why, it’s not so scary!”


Name _______________________  Week of ___________ Location of course_________________

5-15 Management Positively Affects Curriculum: Other Positive Effects

Case Study One

Describe any teacher who operates with a power management system and, at the same time, attempts to teach rote learning: 

Case Study Two

Describe any teacher who operates with an influence management system and, at the same time, attempts to teach rote learning: 

Case Study Three

Describe any teacher who operates with a power management system and, at the same time, attempts to provide safety for thinking: 

Case Study Four

Describe any teacher who operates with an influence management system and, at the same time, attempts to provide safety for thinking: 

Discuss how it is easiest to think/reflect on Case Study One. If this is the case, it would indicate the culture of education. Reflect on how both Case Studies Two and Three are paradoxes.  Mention how you are attempting to be Case Study Number Four. 

Name _______________________  Week of ___________ Location of course_________________

6-1 Preventive Management Inventory

This form can be used more than once and is often done in conjunction with “6-2 Controlling the Microphone” and “6-3 Auditory Student.” 

Situation Number:

Date: 

Either before or during a gathering of people (e.g., meeting), do an inventory of the following possible styles of those people present. Check those categories of students you notice:

__ stressed/breathing high/shallow

__ auditory-oriented members

__ “what about” members

__ individual with a style that is different than yours

__ leaders

__ individuals who don’t want to attend

Details:

Describe your response. Check the items you employ when responding:

__ establish rapport directly (eye and hand communication; ideal for a “dog-student” because the individual is satisfied)

__ establish rapport indirectly (no eye contact during communication; ideal for a “cat-student” because the individual is teased)

__ set up a location/time for questions

__ encourage the class to raise their hands

__ splice in high interest items for the right-brain participants

__ delay calling on an impulsive individual to increase the person’s awareness of others

__ increase preciseness of the questions that will be entertained

__ acknowledge individuals who are involuntarily attending

Details: 

Describe the class’ ability to function based on your maneuvers:

Discuss how you are increasing your ability to recognize the different members of a class that you want to inventory and respectfully manipulate. Reflect on your increase in ability to effectively respond to the individual and how one member can disrupt the functioning of the class. 

Name _______________________  Week of ___________ Location of course_________________

6-2 Controlling the Microphone

This form can be used more than once and is often done in conjunction with “6-1 Preventive Management Inventory” and “6-3 Auditory Student.”

Date: 

Describe the situation where you recognize that you need to control who gets to talk about what and when they get to talk:

Check the maneuvers you employ:

__ increase the individuals’ manners: raising their hands (formality decreases with familiarity)

__ employ the strategy of “Satisfy, Satisfy, Delay (Chapter One)”

__ increase the individual’s patience while waiting for his turn to talk

__ create a location/time for questions

__ create a place when questions that are asked will be addressed in the future

__ employ a credible voice pattern to decrease the degree of interaction between you and individuals

__ increase the specificity of the questions that are pertinent

Details:

Describe the class’ function based on your maneuvers.

Discuss the following axiom, “When the content is new to the teacher, she wants to control the microphone more than when the content is familiar.” What maneuvers do you have facility in and which ones do you want to increase your ability in?  Reflect on how the ability to control the microphone directly influences the ability of the class to function because the likelihood of interaction changes the focus from being class-oriented to one-on-one.

Name _______________________  Week of ___________ Location of course_________________

6-3 Auditory-oriented Student

This form can be used more than once and is often used in conjunction with “Preventive Management Inventory” and “Controlling the Microphone.” 

Date: 

Identify the auditory individual. Check the behaviors exhibited by the individual:

__ has to talk to release internal focus of concentration

__ talks in order to clarify/think (as opposed to the visual-oriented individual who thinks before talking)

__ is long-winded

__ listeners feel like the student isn’t really talking to them but talking to himself in front of others

Details:

Check the physiological indicators that indicate the auditory student is about to talk:

__ touches mouth area with his hand

__ shifts his body

__ his eyes widen

Details: 

Check the strategies you employ:

__ help the student become aware of his linear way of thinking

__ have the student become aware of his physiology when he realizes he is confused and wants to clarify

__ ask the student to write down his questions: variation - write the question in the margin and leave a space in notes for the answer

__ have the student look around and notice the group’s reaction as he starts his question/comment

Details:  

Discuss that since you want to control the microphone, it is important that you learn to identify the auditory students and recognize the early physiological indicators that the individual is about to speak. Reflect on which strategies are comfortable for you and appropriate for a specific class.

Name _______________________  Week of ___________ Location of course_________________

6-4 Auditory-oriented Student: Interventions

This form can be used more than once and often done in conjunction with “6-3 Auditory-oriented Student.” 

Date: 

Identify the auditory student. Check the behaviors exhibited by the individual:

__ has to talk to release internal focus of concentration

__ talks in order to clarify/think (as opposed to the visual-oriented student who thinks before talking)

__ is long-winded

__ listeners feel like the student isn’t really talking to them but talking to himself in front of others

Details:

Check your interventions:

__ Double Dutch: you move your body in rhythm with the auditory-speaking student

__ Repeat of Cassette: student waits until the member has finished his tape and is starting to repeat it

__ Fast Forward: encourage the student to operate on the meta-cognition level. If the student has shared this information before, the teacher says, “What are you learning as you share this information for a second time?” or “If we had more time to listen, what would we particularly want to note about this information?”

__ Steal the Thunder: in a jovial manner you indicate (to the class) that you are aware that the student is about to speak, “Now, Hank, get ready to groan as we announce…”

__ Switching to Relationship: “Tell us what it is about your relationship with us that makes you want to share this information?”

__ Acknowledgments: you visually display (e.g., on flipchart) the individual’s anticipated comments and acknowledge the comments.

__ Visual Information: you conduct meetings very visually so that the auditory template of communication is discouraged.

Details: 

Discuss that your motivation in employing these strategies is to help the auditory student remain a member of the class.

Name _______________________  Week of ___________ Location of course_________________

6-5 Temporarily Asocial Student

Describe a student who is temporarily asocial; mention the student’s normal range of behavior:

Check the behaviors that indicate the class is irritated with the individual:

__  Shocked: 

​__ Pulls head back

__ Holds breath

__ Confused: 

__ Pulls head back

__ Holds breath

__ Furrows forehead

__ Slight turning toward other members

__ Annoyed at the individual and not afraid of the individual:
__ Rolls eyes

__ Makes sounds 

​__ Fully turns heads to look at other members 

__ Annoyed at the individual and afraid of the individual:

__ Rolls eyes

__ No sounds are made

__ Side glances towards other members 

__ or looking straight down indicating fear

Details: 

Describe your intervention to manage the temporarily asocial individual:

Discuss why it is important for you to manage the temporarily asocial student. If the class expresses their irritation, the class may not forgive the individual for awhile but hopefully you realize the student is only temporarily acting this way. 

Name _______________________  Week of ___________ Location of course_________________

6-6 Chronic Asocial Student

Describe a student who is a chronic asocial member; mention the length of time the student has been asocial:

Describe the chronic asocial student being immune to class pressure: 

Describe your lack of relationship with the student: 

Describe your attempt to remove the individual:

Discuss how the of the health of the class is more important than the freedom of the individual. 

Name _______________________  Week of ___________ Location of course_________________

6-7 Confirming The Class’ Sanity

This form is often filled out after “Chronic Asocial Student” has been completed.

Initials of a chronic asocial student: _____

Check which conditions are present:

__ the chronic asocial student is immune to class pressure

__ the student does not allow a relationship with you

__ you do not have power (legal or otherwise) over the student

Details: 

Describe the class’ perception of the student as being asocial:

Describe your behavior that indicates that you see the student in the same manner that the class does.

Describe the class being aware that your perception of the student is the same as theirs:

Discuss how you can confirm the class’ sanity (their perception is accurate) and the importance of doing so.  Mention if such confirmation increases the class’ ability to function better because they can ignore the student.

Name _______________________  Week of ___________ Location of course_________________

6-8 Greeting Them at the Door

This form can be filled out more than once.

Date: 

Describe your greeting the members of a class at the door:

Describe a student’s behavior that indicates the student is approaching the asocial end of the human continuum:

Describe your attempt to give the student a wide berth:

Describe the student wanting to be self-destructive and/or affecting the class’ functioning:

Describe your intervening and receiving the brunt of the student’s anger:

Discuss the importance of maintaining the rapport between a class and an individual student? Mention how this relationship is more important than the relationship between the teacher and the student.

Name _______________________  Week of ___________ Location of course_________________

6-9 Keeping Them Away/ Let Mikey Do it

When available:

Describe three situations when you are available: 

Describe how students know that you are available: 

When not available:

Describe three situations when you are not able to be available: 

Describe how students know that you are not available: 

Reflect if there is a pattern between when you are available and when you are not available.  Discuss if there are “Mikeys” who test the waters to know if you are “receiving” people. Mention if the system of verbally and non-verbally communicating when you are and are not available is working; in other words, do more students approach you when you want to be available than when you are unable to be available?

Name _______________________  Week of ___________ Location of course_________________

6-10 Interpretation of Voices

Flat Voice Patterns

Date and time: 

Describe voices that are collectively flat: 

Describe the activities that the pupils are doing.

Rhythmic Voice Patterns

Date and time: 

Describe voices that collectively are rolling and rhythmic with varying pitches: 

Describe the activities that the pupils are doing.

Teacher’s Warning to Bring Them Back to Attention

Describe how you want the group to start coming back from small group activities and employ a flat, draggy voice while moving slowly and saying the equivalent of  “O-n-e  m-o-r-e  minute.” 

Describe the class responding to your warning.

Discuss whether there is a correlation between the flat voice pattern and pupils being on-task, learning, being productive, learning; and where the rolling and rhythmic voice pattern is associated with socializing and being finished with a task. Mention if the response from the class is better when you employ the warning voice system than when you don’t. 

Name _______________________  Week of ___________ Location of course_________________

6-11 Cultures and Intervention: Assessment

This form is intended to be addressed after “Interpretation of Voices” has been completed.

Self-assessment

Describe your style of being the teacher/manager (on a scale of credible-to-approachable). Check the pertinent items:

Credible-oriented





Approachable-oriented

__ class oriented





__ individual oriented

__ credible voice pattern




__ approachable voice pattern

__ value productivity





__ value morale and relationships

__ is hierarchically structured




__ is egalitarian structured

Details:

Describe when you bring a class back from a small group activity:

Comparison with someone else

Describe a teacher who is different than you on the scale of credible-to-approachable. Check the pertinent items:

Credible-oriented





Approachable-oriented

__ class oriented





__ individual oriented

__ credible voice pattern




__ approachable voice pattern

__ values productivity





__ values morale and relationships

__ is hierarchically structured




__ is egalitarian structured

Details:

Describe when that teacher brings a class back from a small group activity:

Discuss if a teacher’s innate style is correlated with when the teacher intervenes. Mention if the more the teacher is credible, the earlier/sooner the teacher intervenes; likewise, the more the teacher is approachable the longer the teacher waits before intervening. Reflect on what you have learned about yourself. 

Name _______________________  Week of ___________ Location of course_________________

6-12 Cultures and Intervention: Applications
This form is intended to be addressed after “Interpretation of Voices” and “Cultures and Intervention: Assessment” have been completed.

Credible Culture

Describe a class whose culture is highly credible. Check the pertinent items:

__ class oriented

__ credible voice patterns

__ values productivity

__ is hierarchically structured

Details:
Describe the class’ reaction to a teacher who is approachable and is dealing (or the lack thereof) with an individual member that the class views as inappropriate: 

Describe the class’ reaction to a teacher who is credible and is dealing with an individual member that the class views as inappropriate: 

Approachable Culture

Describe a class whose culture is highly approachable. Check the pertinent items:

__ individually oriented

__ approachable voice patterns

__ values morale and relationships

__ is egalitarian structured

Details:
Describe the class’ reaction to a teacher who is approachable and is dealing (or the lack thereof) with an individual member that the class views as inappropriate: 

Describe the class’ reaction to a teacher who is credible and is dealing with an individual member that the class views as inappropriate: 

Discuss the compatibility of the class’ culture and the teacher’s timing of intervention. Mention how the approachable culture is likely to talk behind the teacher’s back about the harshness of the intervention but it wouldn’t bother the credible teacher compared to the approachable.
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